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Disclaimer

• All information contained in slides is available in the public domain

• Information is shared with links so that you can follow up post-session

• Not speaking on behalf of Ofsted but as a CSEL preparing three 
schools for inspection in 2019 2020.

• CEO of eight schools including one Secondary in the North East of 
Coventry.



Aims

• To explore the new Education Inspection Framework 
and gain an understanding 

• To reflect on practice in school in light of the new 
Framework

• To provide an opportunity to share experiences of 
curriculum across schools



Amanda Spielman



Headline changes

• Judgements have changed

• Section 5 two days

• 90 minute call (this replaces 
the onsite first day) to 
determine Deep dive

• SSE – whole school level
• On site looking at department

• Emphasis on data has changed 

• Electronic evidence gathering 
(EEG)  evidence is captured in a 
way that supports simple 
collaboration and production of 
reports.





The lead inspector will request that the following information is available 
at the start of the inspection:   
Para 53 on page 16 Section 5 handbook

• the school timetable, current staff list and times for the school day 
• any information about previously planned interruptions to normal school routines during the inspection  
• records and analysis of exclusions, pupils taken off roll, incidents of poor behaviour and any use of internal 

isolation 
• records and analysis of sexual harassment or sexual violence 
• records and analysis of bullying, discriminatory and prejudicial behaviour, either directly or indirectly, 

including racist, disability and homophobic/biphobic/transphobic bullying, use of derogatory language and 
racist incidents 

• a list of referrals made to the designated person for safeguarding in the school and those who were 
subsequently referred to the local authority, along with brief details of the resolution  

• a list of all pupils who have open cases with children’s services/social care and for whom there is a multi-
agency plan 

• up-to-date attendance analysis for all groups of pupils 
• documented evidence of the work of governors and their priorities, including any written scheme of 

delegation for an academy in a multiacademy trust 
• a summary of any school self-evaluation or equivalent  
• the current school improvement plan or equivalent, including any planning that sets out the longer-term 

vision for the school, such as the school or the trust’s strategy 
• any reports from external evaluation of the school, including any review of governance or use of the pupil 

premium funding.



Section 5

Day 1 Day 1 Day 2

Quality of Education

Deep Dives into 
subjects

Build on evidence 
for key judgements

Evidence collected 
will contribute to 
other key 
judgements

Systemic? Plan a 
brief check in other 
subjeects

Handout



What does a timetable look like?
Handout
Paragraph 80 in Section 5 handbook

• The inspection Days allocated to inspection and inspection team 
members 80. Inspections do not normally last longer than two days. 
The size of the inspection team will vary according to the size and 
nature of the school. 



Glossary  - Handout



Setting the scene

• Discuss on your tables

• To do list!





Full Report
• Recommendations

• https://educationendowmentfoundation.org.uk/tools/guidan
ce-reports/improving-literacy-in-secondary-schools/

https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-literacy-in-secondary-schools/




Curriculum
https://www.youtube.com/watch?v=xZhhPLsO8mY

https://www.youtube.com/watch?v=xZhhPLsO8mY




Deep Dive
Taken from Inspecting the Curriculum page 4

• Top-level view: inspectors and leaders start with a top-level view of the school’s 
curriculum, exploring what is on offer, to whom and when, leaders’ understanding of 
curriculum intent and sequencing, and why these choices were made. 

• Deep dive: then, a ‘deep dive’, which involves gathering evidence on the curriculum 
intent, implementation and impact over a sample of subjects, topics or aspects. This is 
done in collaboration with leaders, teachers and pupils. The intent of the deep dive is 
to seek to interrogate and establish a coherent evidence base on quality of education. 

• Bringing it together: inspectors will bring the evidence together to widen coverage 
and to test whether any issues identified during the deep dives are systemic. This will 
usually lead to school leaders bringing forward further evidence and inspectors 
gathering additional evidence.



The deep dive includes the following elements: 
Inspecting the Curriculum page 7 and following page 

• evaluation of senior leaders’ intent for the curriculum in this subject or area, 
and their understanding of its implementation and impact 

• evaluation of curriculum leaders’ long- and medium-term thinking and 
planning, including the rationale for content choices and curriculum 
sequencing 

• visits to a deliberately and explicitly connected sample of lessons 

• work scrutiny of books or other kinds of work produced by pupils who are 
part of classes that have also been (or will also be) observed by inspectors

• discussion with teachers to understand how the curriculum informs their 
choices about content and sequencing to support effective learning 

• discussions with a group of pupils from the lessons observed.









So what do you think?
Look at the Curriculum 

Aide Memoire

• Discuss on your tables

• Complete post its



Two key questions

• Is this in the interest of pupil? Or is this in the interest of the school?

• Sequencing of skills, knowledge and understanding?
• Why this? Why now?

• Implications
• Curriculum rationale for your department

• Website information/ curriculum mapping





Deep Dive

• English 

• Maths

• Middle leader questions that could apply

• Links to others

• Website

• www.blueskytsa.org/twilight



Jo
@jxanna91
Appears to be 
D and T based



www.romeromac.com



www.romeromac.com



www.romeromac.com

https://www.geography.org.uk/Journals

https://www.geography.org.uk/Journals


www.romeromac.com



www.romeromac.com

“Culture being the pursuit of

our total perfection,

by means of getting to know

on all the matters that concern us,

the best which has been thought

Or said…. In the world” 

Matthew Arnold



www.romeromac.com

Cultural capital 
Section 5 handbook

▪ 178. As part of making the judgement about the quality of education, 
inspectors will consider the extent to which schools are equipping 
pupils with the knowledge and cultural capital they need to succeed in 
life. Our understanding of ‘knowledge and cultural capital’ is derived 
from the following wording in the national curriculum: 

▪ ‘It is the essential knowledge that pupils need to be educated citizens, 
introducing them to the best that has been thought and said and 
helping to engender an appreciation of human creativity and 
achievement.’



www.romeromac.com

Romero Curriculum

▪ 2- 19 years

▪ Cross phase

▪ Journey of faith

▪ Journey of learning

▪ #DiscoverYourDestiny



www.romeromac.com

Vocabulary

▪ Promoting a love for 
reading and a habit for life

▪ Closing the gap

▪ Language of learning
▪ Tier 1 2 3

▪ Promoting reading across 
subjects

▪ Celebrating diversity of 
language



Schemata

• Long-term memory consists of a range of schemata. These are complex 
structures that link knowledge, create meaning and allow skills to be 
performed. They are built up over time.

• Learning is about developing those schemata through acquiring knowledge 
and making connections with different schemata. However, before 
information enters long-term memory, it needs to be processed by the 
short-term or working memory. This has limited capacity. It is not able to 
retain knowledge or develop schemata if it is overloaded i.e. if we are given 
too many things to think about at once.

• https://educationinspection.blog.gov.uk/2019/02/13/developing-the-
education-inspection-framework-how-we-used-cognitive-load-theory/

https://educationinspection.blog.gov.uk/2019/02/13/developing-the-education-inspection-framework-how-we-used-cognitive-load-theory/


www.romeromac.com



www.romeromac.com

Vocabulary drive

▪ Vocabulary word of the day

▪ Key lists per year group 
progressive

▪ See MFL on twilight



www.romeromac.com

Infographic

Opportunities

▪ Linking Imagineers

▪ City of Culture 

▪ City of Sport

▪ Commonwealth Games



www.romeromac.com



www.romeromac.com



So what do you think?

• Discuss on your tables

• Complete post its



Activity

• Look at statements and discuss whether they reflect ‘good’







Webinar -
Education 
Inspection 

Framework
(1 hour) 

• https://www.youtube.com/watch?v=6GAKSoRSmFw

• Skills and knowledge needs to combine

• “Learning more and knowing more”

https://www.youtube.com/watch?v=6GAKSoRSmFw


Progress

•31 minutes in
• Skill is based on knowledge – think of 

riding a bike
• Need to know how parts of the cycle work so you 

know where to place hands / feets and the 
rudiments of making a wheel turn

• Need to have physical strength to balance and know 
that this enables you to steady the bicycle

• Combining that forms progress









Key messages from the Spring Conference

• Progress means knowing more and remembering more

• Prior knowledge allows the learning of new content

• We must consider how effectively school leaders select a curriculum 
with:

• ‘Powerful’ knowledge

• ‘transferable’ knowledge

• Carefully ‘sequenced’ knowledge



Learning
• David Didau

A helpful definition of learning is that it is the retention and transfer of 
knowledge.

• If this is true then it follows that we can’t see whether something has been 
retained until we wait, and can’t see whether something can be transferred 
to a new context until we go somewhere else. 

• The bottom line is that we cannot see learning in the here and now. All we 
can see is performance.

• https://www.teachwire.net/news/how-can-we-accurately-assess-students-
when-its-impossible-to-see-learning

“A great strategy is to harness the power of retrieval practice by beginning 
lessons with questions not just about the previous lesson, but last week’s, last 

month’s and last year’s.”

https://www.teachwire.net/news/how-can-we-accurately-assess-students-when-its-impossible-to-see-learning


Barak Rosenshine’s work

• 17 principles all teachers

should know

Also link to Direct Instruction

Siegfried Engelmann and Wesley C 
Becker







Automaticity

• Consider how difficult it would be to navigate an unfamiliar city by car 
if you had to focus on how hard to press the accelerator and brake, 
how far to turn the steering wheel, when to monitor your mirrors, 
and all of the other components of driving that have become 
automatized

• Ensuring consistent, sustained practice is the most reliable way to 
ensure that a student will become an effective reader, writer, or 
scientist.



Practice

• Practice is done for the sake of improvement. Practice, therefore, 
requires concentration and requires feedback about whether or not
progress is being made. 

• Practice is done for the sake of improvement. 

• Practice, therefore, requires concentration and requires feedback 
about whether or not progress is being made. 



What types of things should we practice?

1. The core skills and knowledge that will be used again and again. 

2. The type of knowledge that students need to know well in the short 
term to enable long-term retention of key concepts. In this case, 
short-term overlearning is merited. 

3. The type of knowledge we believe is important enough that 
students should remember it later in life. 



Points for consideration

• What role does ‘practice’ have in your subject?

• How much is ‘enough’?

• Is there a difference between ‘practice’ to become fluent or simply 
doing what I can already do for a whole lesson?

• Will it be different for different pupils? SEND; More able; Middle 
ability; EAL

• How will/does a teacher manage this?

• What does this look like in your school?





IDSR Template
What will it look like moving forward?

Currently out 
for Primary and 

Secondary



Behaviour and attitudes

• Attendance and punctuality

• Exclusions

• Conduct and behaviour



Behaviour and attitudes
• Coming to a judgement draws on all the deep dive activities plus more specific 

activities. 
• Is it a calm orderly environment with clear routines and expectations?

• Are there clear and effective behaviour and attendance policies?

• Does the school have high expectations of behaviour?

• Low Level disruption – all schools have some poor behaviour and attitudes. The 
important aspect is how schools deal with it and the culture they create in school

• Exclusions – Inspections should look at external and internal exclusions. 
Judgements are a best fit. If exclusions are high but reducing in number and 
behaviour is improving school could meet ‘good’ 

• Bullying – it is not the frequency of instances – but the school’s response to 
bullying of all forms.

• Zero tolerance – policies in itself are not problematic. However, a school’s approach 
must show they make reasonable adjustments when they are legally required to.



Behaviour and Attitudes

• Do pupils develop good motivation and positive attitudes?

• Is there a positive and respectful school culture?

• Does the school deal with bullying, discrimination and abuse 
effectively?



Personal Development
• SMSC

• Relationships, Sex and Health Education

• Curriculum extending beyond

• Pastoral 

• Talents and interests

• Modern life, British Values

• Equality of opportunity and diversity

• Citizenship

• Gatsby benchmark (Secondary) 

https://www.gatsby.org.uk/education/focus-areas/good-career-guidance




Integrity
• Gaming – Are leaders making sure that pupils are entered for courses 

that are in the interest of the pupil and their educational interest?

• The IDSR can indicate areas to investigate where nationally available 
data suggests that gaming may take place
Inspectors will also challenge where there are unusual patterns of 
recording attendance

• Inclusion and off rolling – what leaders, including governors know 
about pupil movement in their school
• Is pupil movement a significant issue in a year group?
• Are there any groups of pupils disproportionately represented in those 

leaving the school
• Correspondence and records should be sampled
• Election Home Education – is there evidence of coercion 

• Samples of forms submitted by parents should be viewed to see patterns



Next time

• Wednesday 11th December in Lodge

• 3.45pm – 4.45pm (HQ available until 5.15pm)



Any  Questions 


